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Abstract: This study described the manner and process in which a faculty at the time of current study without philosophical expertise taught
professional ethics offered by her Department of Applied Foreign Languages. The participants were undergraduate junior students majoring
in Applied Foreign Languages. Qualitative data were collected from questionnaires, survey, individual interviews, and the researcher’s teach-
ing reflection. In this study the researcher primarily applied constructivist learning theory as the framework, bringing students varied learning
access and opportunity. The results show that integrating curriculum planning and multiple both teaching and assessments methods not only
develop students’ understanding of professional ethics, but also increase students’ competence of ethical judgment and ethical reasoning,
thereby the students achieve effectively deep learning. The results also indicate that developing a holistic curriculum and instructional design
significantly enhances students’ professional ethics learning. Additionally, exposing students to diverse ethical discussions and readings im-
proves their ethical sensitivity—a critical component for fostering self-reflection and change.
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1. Introduction

In recent years, due to the opening of the society, the new generation of thinking model and values have changed. The social atmos-
phere of quick success and instant benefit is pervasive resulting in the ethics is challenged seriously. In 2008, the National University Presi-
dents Conference signed a joint declaration, emphasizing the mission of nurturing future talents is to let college students have five strengths:
morality, innovation, self-study, macro-power and employability, and possess the basic character of modern citizens. Among this five, moral-
ity strength is to establish the integrity of college graduates and honesty. Former Harvard University President Derek Bok (2008) proposed
an eight-educational goals, a university needs to have. The second and third are to enhance students’ critical competence and moral reasoning
competence, showing the importance and urgency of ethics and moral education. However, the division of labor in various industries is fine
and closely woven, general moral education is insufficient to cope with today’s social norms. Attaching importance to professional ethics ed-
ucation is significant increase gradually.

In Taiwan, the earliest professional ethics courses in the official university courses are only journalistic ethics. Some universities push
professional ethics education through general education courses, and some are listed as required subjects. Professional ethics seems to have
become an indispensable part of professional education, and its importance is no less than professional knowledge and technology. In the uni-
versity where the current study located, the professional ethics course is a required course and its core competence of the course is character
education. The whole students of the university must complete two credits of this course before graduation. Although the course is linked in
the curriculum map in the general education, it has become a single course and individually offered by each different departments as a com-
pulsory subject matter.

I was appointed to teach the ‘Professional Ethics’ course for the first time in my career. When I received this teaching assignment, my
first reaction was: “How can the professional ethics course be offered in the Department of Applied Foreign Languages?” The following re-
actions were “What is professional ethics? “Can professional ethics be taught?” “What students should understand by the time they complete
the course?” And, How to teach?” Because my study field is curriculum and instruction in English teaching, and I am not professional in phi-
losophy and ethicist, possessing philosophical background. Thus, the purpose of this study was to deliberately integrate professional ethics

teaching into an English course. This study used an action research method, taking this course as my experiment project, and my students in

-86- Learning & Education



Learning & Education
ISSN: 2251-2802 SLoisco Ned f/}/é//ls%//(/(/

17
Y
o

this course as the research participants, to explore the courses of professional ethics offered by the Department of Applied Foreign Languag-
es. Constructivist learning theory was theoretical framework used in this study, planning the curriculum and instructional design to explore

the students’ learning process and outcome.

2. Literature Review

Professional ethics refers to the ethics that professionals in all walks of life who follows when performing their work, thereby demon-
strating appropriate and correct behavior, meeting social expectations, and shouldering their work responsibilities (Wesley and Buysse, 2006).
Professional ethics includes core values, beliefs, and providing behavioral guidelines for workers and their work (Wesley and Buysse, 2006;
Chang, Wu, and Shu, 2012 Chang, Wu, and Shu, 2012), emphasizing that the professional behavior and norms that among a professional
group members can follow when interacting with each other or with society (Wesley and Buysse, 2006;). It has fictions of indicative (when
encountering an ethical dilemma with interest conflicts), declarative (to let the general public understand the service principle and spirit of the
profession), contractility (a contract that regulates the behavior of members of professional bodies, professional and public), symbolic (indi-
cating professional responsibility to society, helping to enhance professional image and identity), image (avoiding public bias and misunder-
standing), and protection (protecting professionals and refuses misconduct when the client has unreasonable requirements,) and, adjudication
(resolving conflicts between professionals, professionals and clients), that can remind, inform members of professional groups the things they
should do and they should not behave, and regulate and recommend the behavior and attitude for professional group members (Chung, 1996).

Wu (2003) stated that professional ethics should teach students to know three ethical competences, including (1) ethical “knowledge’:
Through the speculation of moral theory, strengthen the depth of students’ critical and reflective capacity on professional ethical issues. (2)
Ethical “skills”: Extend the breadth of students’ speculative professional ethical issues through ethical decision-making in case analysis. (3)
Ethical “sentiment”: Improve students’ motivation and willingness to practice morality in their life and workplace by thinking about the re-
lationship between morality and personal happiness. How does a course includes these elements above? A curriculum planning and content

arrangement are essential.

2.1 Curriculum

The curriculum is derived from the currere Latin, with the meaning of runway and running. It means run to course (Pinar, 2004). In
the educational literature, the curriculum is defined in as many as 120 (Portelli, 1987). The course can be interpreted as the vision of an ed-
ucated adult, a plan for a journey of learning for a better life, or a way of learning and learning, and students who are real undertaking class
activities. Some scholars have also suggested that the curriculum is a plan of deliberation and strategy, and is an action of supervision and
adjustment. Null (2011) claimed that “curriculum is the heart of education” (p.1), it is about what should be taught and is a combination of
thoughts, action, and purpose. March & Peters (2008) addressed that curriculum is carefully deliberated and strategically planned, carefully
monitored, and adjusted. All materials must directly connect to professional learning in order to outline a holistic and progressive picture, en-
able students to use higher-order thinking and problem-solving skills, and meet their various learning needs and expectation.

Kolb (1984) stated, “Essentially, learning takes place through the experience which the learner has, that is, through the reactions he
makes to the environment in which he is placed” (p. 63). Likewise, Bruner (1960/1977) contended “learning for use.” He stated that “whether
the student knows the formal names of [various] operations is less important for transfer than whether he [or she] is able to use them” (p. 8).
That means all learning provides learners the opportunity to engage with the discipline itself.

Taba (1962) defines that a course as a learning plan. The course that the teacher is planning what the student wants to learn. In other
words, the course is a planned and a sequential learning of content, which is an integration of order and discipline, and process step by step
teaching and practice.

In conclusion, a course includes subjects, objectives, curriculum content and materials, as well as the procedure, in which interaction

process and results among teachers, students, and the environment all need to be considerate.
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Teaching is essentially described as an interactive process of social learning in the classroom, involving a complicated action and de-
liberate processes (Bartlett, 1990). It involves not only the transfer of knowledge to students, but also a career and a task more complex than
criticism and realization (Lou, 2008, Sanders, and McCutcheon, 1986). To be a successful teacher, all the elements must be organized and
arranged so as to help and nurture the learning of a particular group. In short, teaching can reflect the teacher’s wisdom, judgment, personal
experience and educational philosophy (Greene, Sanders, and McCutcheon, 1986, Bartlett, 1990).

Compared with general subjects, it is more complicated for teaching ethical education. For teachers, it is necessary they need to have
holistic planning and consideration in the course content and designing instruction. Also, the assessment method needs to be more varied (Shen,
1996). Lin, (2000) pointed that general teaching method is divided into more than forty kinds according to the frequency of interaction be-
tween teachers and learners. However, if the use function of teaching method and the appropriate field of study are used, the instructional
design for ethics course can employ presentation method or, discussion method, simulation method, and discovery learning method. The
teaching of professional ethics should adopt a variety of teaching methods, such as lecture to theoretical knowledge and concepts, asking stu-
dent to write assignments, individual or group reports, whole classroom questions and discussions, news and current events as case analysis,
group discussions, situational simulations, commentaries, YouTube, videos, and movie appreciation (Wu, 2003, handout in a lecture; Keefer
and Davis, 2012 ).

Shen (1996) addressed that teachers should teach ethical norms and rules in various professional fields after students obtain basic
knowledge of ethics. They should not directly skip important course contents such as ethics theory, but ask students to do activities that
teachers think those are “right” activities (Keefer, and Davis, 2012). Shen (1998) also stated “Teaching professional ethics usually carried
out in two ways. The first is incorporative teaching approach and the second is professional ethics teaching approach. The former is in pro-
fessional courses, such as business, biology, sightseeing courses, teachers discuss with students which are the norms should be comply, and
timely provide some ethical awareness, and discuss how professional knowledge and technology should meet ethical requests; the later one it
involves ethics, which refers to teaching in the form of general basic ethics and professional ethics, and evaluates various ethical theories and
discusses ethical values in the course of teaching.

How to integrate relevant themes and topics into curriculum content and teaching implementation, curriculum transformation is one
key. Curriculum transformation is a notion. It refers to teachers’ deeper and personal understanding of subject content. It requires different
thinking, judging what is the best instruction method for students; thereby teacher re-conceptualizing the existing subject knowledge into
students’ need to know or be able to practice the content of the course (Henderson Gornik, 2007), finally, combined with the teaching plan to
construct student’s learning (Lou, 2008).

Philosophy thinking of pragmatism supports “learning is an individualized constructive phenomenon,” John Dewey mentioned in his
book “Experience and Education” say that in order for subject learning to help academics. the student’s past experience must be drawn and
brought into an extended world by a discipline (Henderson, 1992). People learn and develop knowledge individually in social learning en-
vironments by constructing their own knowledge based on prior knowledge (Ackermann, 2001; Hmelo-Silver et al., 2007; Palincsar, 1998;
Mayer, 2004) and schema based on the information presented to them. Constructivists asserted that learners construct knowledge rather than
acquire new knowledge; hence, learning is an active process throughout the learners’ experiences and the environment in which they are
learning (Alanazi, A. 2016). Accepting constructivist learning theories means following the path of social learning pioneers such as Vygotsky
and Leontiev as well as Brown, Collin, and Duguid. All of the aforementioned supporter of social learning contended that learning is an in-
teractive, social process. In other words, constructive learning theory advocates that classroom knowledge is constructed and is a process in
which teachers lead students to learn, rather than being taught to students through teachers or students’ recitation and obtained it. Therefore,
teachers are not the merely source of knowledge. Instead, instructor is responsible for guiding and interacting with students, and for assisting
students in creating knowledge through dialogue (Kurt, Serhat.2023). In order word, teachers are facilitators who facilitate their students in

constructing knowledge and learning journey (Lou, 2024). Through thoughtful dialogue, they help students actively construct and create their
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own understanding of knowledge.

There has been a significant increase in curriculum materials available and curriculum content for ethic education (Keefer, and Davis,
2012). Zhang (2022) combined with the unit theme, highlighting ten contents of professional ethnics education which integrating teaching
in her course such as business ethics, honest and honest conduct, team spirit and cooperation and so forth. Despise some scholars in Taiwan
have mentioned the teaching methods for professional ethics courses, and these teaching methods have their own advantages, few of them are
aimed at exploring the empirical results of students’ learning on professional ethics through the concept of curriculum construction and teach-
ing practice. Therefore, the research questions in this study are as follows:

(1) How does curriculum content through constructive planning assist students in learning ethical norms?”*?
(2) How do curriculum and instructional design, along with teaching methods, assist students in learning?

(3) How can curriculum planning and instructional design shape students' character and behavior?

3. Research Method

This study used qualitative approach. The course was divided into two parts, one was curriculum planning. The other was instructional
design and practice. During the course progression, I modified the curriculum content and instructional methods at any time based on the stu-

dent’s reaction and feedback, so this study also had the meaning of an action research.

3.1 Participants

The participants in this study were undergraduate junior students in the Department of Foreign Languages at a private university in
Southern Taiwan, who took “Professional Ethics” course for a total of 16 students (15 girls, 1 male) at the time .The study was period of 18

weeks.

3.2 The Course Description

3.2.1Curriculum planning

Albrecht and Sack (2000) used the accounting ethics course as an example, pointing out that if the curriculum lacks themes of values,
ethics, and honesty, the course will be a criticized course. They both addressed that if students do not have the fundamental of ethical philos-
ophy in advance, but the teacher directly teach accounting ethics in the classroom, then, whether or not the students can achieve the effect of
expected learning is a question worthy to be considered. Base on this point, therefore, my curriculum “professional ethics” covered topics
such as moral ethics, ethics norm, values, and integrity firstly, and then plan the progress based on the course objectives and teaching units
and its content.

There are three professional feature programs in the Department of Applied Foreign languages: business English, tourism, and English
teaching for children. Students in this department choose what feature as their future career at their third year. They take certain core courses
for each area. Because the professional ethics was required course for all three areas of students, when I planned this course, I focused on
business, tourism, and English teaching professions and ethics.

The course was divided into two phases: the first phase is from the first week to the eighth week. The course content centered learning
on morality and ethics. At this period was concepts construction, which constructed the students’ basic foundation of ethics and having them
acquired practical ethical knowledge. In order words, this phase curriculum planning on moral theory, morality, and ethical theory was a
preparation of fostering the students’ ethical judgment, and reasoning skills in their future position.

The second phase was from the tenth week to the eighteenth week, entering the course core of “professional ethics.” As mentioned
earlier, there were three feature programs in my department: Business English, Tourism, and English Teaching for Children. Therefore, I
divided the whole class into three groups based on three features programs and had the students to choose which profession they would po-
tentially work after they graduate. In my curriculum, I assigned three sets of articles on ethics and ethical guidelines, tailored for each group,
as after-school reading homework. These articles were mainly in English, with a few in Chinese. As a faculty member teaching professional

ethics, I’'m dedicated to embedding ethics education into my English curriculum to align with the department’s goal of improving students’
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professional English abilities.
3.2.2Instructional design, teaching methods and Practice

The instructional design was also divided into two parts. The first part was from the first week to the thirteenth week. In the meantime,
1 divided my teaching into two stages. In order to conform to my curriculum planning of learning on morality and ethics, constructing the stu-
dents’ basic foundation of ethics and having them acquired ethical knowledge, at the first stage, my teaching methods were lecture, group dis-
cussion, case analysis, and a mode of student self-learning. In the classrooms, I mainly taught the English articles and engaged the students’
discussion activities.

I firstly led the students to read the English articles of the basic ethics, and explained the ethics terms so that they could know and
understand those terms. I also selected a few Chinese articles on moral ethics such as interest theory, benefit theory, and morality theory for
students to read. What my instructional design was that I wanted my students to learn the ethics terms and contents from English readings
first, and then having them to read Chinese articles by themselves later thereby, the students would read both English and Chinese articles and
learn easier.

In the course of lecturing ethics, I also led students to practice of thinking and critiquing to the news and events on TV or newspapers
occurred in Taiwanese society at that time. I was intended to strengthen my students’ ability on ethical theory perspectives and current affairs
cases that students could learn, and asked students to put forward professional ethical judgments and critique in the case analyses and discus-
sion. The case discussion was first discussed in groups, and then expanded into the whole class discussion, finally, I unified and summarized
and made conclusions. Before each group discussion, I distributed questions I designed to the students. The each group had to respond to the
questions and record them, and report to the whole class later. During the discussion, I paid attention from time to time to each group discus-
sion and gave necessary assistance and input.

The second phase began in the seventh week. At this stage, I modified my teaching methods according to the students’ feedback and
suggestions. I grouped the students and personally led them to read Chinese articles and explicitly explained the content for the students . I
also highlighted the main points of the English articles, and asked each group read after class. I scheduled the time when I will teach the ar-
ticle, so I asked students to pre-read it as homework in advance. In this way, when I taught the English article in the classroom, the students
could immediately catch up the basic concepts and key points in real time. This instructional practice was finally very satisfied the students.

The second part of the teaching practice started from the fourteenth week to the end of the semester. This was the preparation phase of
the students’ final performance. Therefore, after fourteen weeks, my teaching structure was designed to give students complete autonomy. In
the classroom, I gave the students autonomy and space engaging the students in group work. I asked each group of students designed a final
project, which was a type of performance, in which each group will design a scenario and plot of play. My rationale for doing so is that the
project work aligns with constructivist and experiential learning theories. This approach is in line with John Dewey’s notion that one learns
best by “doing.”

At this stage, my role was a facilitator and a leader, asking questions from time to time to have students think. For example, when
students design scripts, I reminded them that professional ethics such as value, morality, could not be taught through their soliloquy in the
scenario. In other words, when they were performing, they could not be as a soliloquist, expressed resented by mouth, script, or narration.
Instead, they should specifically perform the situation of the scenario through body language and dialogue, and performing. In this way, then
the sense and awareness of professional ethics was indirectly expressed to their audience. In other words, ethics and morality could not be
taught by mouth-to-mouth teaching, but the expression of “virtue” is to inspired and realized by human beings.

The learning assessment was not the focus of this study, but I also applied Wiggins and McTighe’s (2005) theory as part of my curricu-
lum planning and instructional design to understand my students’ learning outcomes. They both provided six facets of understanding to help
educators understand their students’ learning consequences. I chose four of them: (1) Learners can explain what they have learned (can ex-
plain); (2) The learner can use the acquired knowledge to present in a performance manner (can apply) ; (3) the learner has a perspective on
critical ethical issues (have perspectives); (4) the learner has a self-developed basis (have self-knowledge). In addition, the mid-term exam,

writing reading reflections of articles, and student self-learning assessment were also used as basis for understanding the students’ learning
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outcomes.

3.3 Data Collection

The data collected in this study were collected using questionnaires, survey, individual interviews, and teacher reflection notes.
3.3.1 Questionnaire and survey

I designed questionnaires and survey conducted in different time. One was at the beginning and one was at the end of the semester.
The questionnaire and survey were for the whole class. All students were anonymous. The content of the questionnaire was the students’
viewpoints on the curriculum content design and teaching structure, as well as their learning results. At the beginning of the questionnaire,
the four-point scale (disagree, ordinary, agree, and very agree) was used, but the last question was open-ended. In this question, the students
were asked to make evaluation and suggestions on my teaching practice and curriculum design. The final survey was a five-stage scale (very
satisfied, satisfied, ordinary, dissatisfied, and very dissatisfied). I also added a self-evaluation for the students in the final questionnaire having
themselves to evaluate their learning outcome.
3.3.2 Individual interviews

A total of two interviews were conducted in this study. The first interview was in the week before the midterm exam (eighth week). Six
students were randomly selected and interviewed. The interviews questions included the opinions on curriculum content planning and teach-
ing practice, and the opinion of using multi-teaching method and the method of assessment how these influenced their personal learning. The
second interview was the same students again happened at the end of the semester which I wanted to know these six students’ learning had
changed or transformed at the end of the semester, and further understood whether or not the meaning of professional ethics they had com-
prehended after midterm to the end of the semester.
3.3.3 Notes on the instructor observations and reflection

The reflections mainly were based on my observation to the students during my teaching action, and students’ feedback to me.

3.4 The data collection process

The questionnaire was conducted in the sixth week of the beginning of the semester. The purpose of this phase of the questionnaire
is to learn from students’ feedback, students’ views and opinions on curriculum planning and instructional design so as to adjust my course
content, teaching methods and structure. The first interview was conducted in the eighth week. At the beginning, the six students were very
cautious in answering the questions. They protected themselves and did not say the true voice. The content of their answers were also very
ambiguous. Therefore, each student I spent more time to complete. In the second interview, the students responded more positively and the

content was more specific. Both interviews were recorded throughout the session so as not to miss any focus.

3.5 data analysis

The quantitative data obtained from the survey was presented in the form of a chart. As for the qualitative data, the main parts obtained
from two interviews and the questionnaire. I analyzed the data and compared the learning of the students from their beginning to the end to
understand my curriculum connotation planning and teaching implementation, as well as the students’ response and suggestions for improve-
ment. After the data was encoded, I briefly illustrated by a chart. The interviews were conducted in Chinese and translated into English by
me. [ applied a coding process to the transcripts written as a verbatim draft, and sent it back to the interviewed students, having them to see if
there were any errors to ensure the accuracy of the transcription. After the transcripts were checked and were correct, I organized and analyz-

ed the data; encoded and classified them based on different themes.

4. Results

After 16 weeks of instructional implement (excluding the mid-term and final exams) and data collection, the results were as follows:
The results of the questionnaires held in the sixth week made me a little frustrated. In the answers of the questionnaires, some students

had extreme rebound about my curriculum design. Because the students had never learned any courses relevant to theories, they were some-
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what hardly adjusted with this course, which taught theory as the beginning of the course. The following charts represent seven questionnaire

questions, with the numbers indicating the number of student responses to each. I collected and categorized the responses based on the stu-

dents’ answers

(1) What is the biggest help for you in this class so far?

Table 1 The Biggest Help

Unhelpful | Helpful for English reading ability | Helpful for Ethics related knowledge | Helpful for English Writing | No answer

4 1 2

6 3
(2) What is the biggest learning obstacle for you in this class so far?

Table 2 Key Learning Obstacles
too many reading articles and it’s too hard to do| The assignments were too hard | No answer
3 1

No obstacle | The ethical terminologies
4 4 4

(3) What portion of this course is the most helpful for you to acquire learning motivation so far?

Table 3 Course Elements Supporting Learning Motivation

No portions Obtaining the ethical |Improving Epghsh reading | Making (;areer plan-| Increasing the capacity of dealing No answer
knowledge ability ning with problems
3 5 2 2 2 2

(4) So far, what is the reason that cannot promote your learning motivation?

Table 4 Obstacles to Learning Motivation

No The course is too tough and deep, It. s My English ability too much readings not filled out
reason boring,

3 3 5
(5) As a student of Department of Applied Foreign Languages taking this course, what is the most important things you need to ef-

1 2 2

fort?

Table 5 Key Efforts for Applied Foreign Language Students

Maintaining the current quo | self-improvement, | strengthening English, | doing the student’s duties | Still learning | not filled out

2 1 6 3 1

3

(6) So far, what do you think this course: a) design, b) teaching arrangement, c¢) the course/teaching progress, all these three por-
tions had met your expectations (or needs). If so, please write your opinion?

Table 6 Opinions on Course Design and Teaching Arrangements

Yes No Others Not filled
4 7 4 1
The course design, teaching arrangements,tziiélr(li their progress are in line with the expecta- Too much focus on reading

(7) So far, do you think the course content is suitable? If not, please write your opinions and suggestions.

Table 7 Opinions on Course Content Suitability

Suitable Unsuitable Others Not filled
5 8 2 1
Suitable for this course, but not suitable

But the study-load is too much; Need touse a | too much information and too many
single textbook information, professional terminologies; for students at our school

The eighth question was open-ended. All students were asked to write down their opinions and suggestions about this ethics course of

professions. Doing so was to help myself to re-modify my course content and teaching design. Some students answered, some students did

not respond. The students’ suggestions are more noteworthy:
S3:need to provide more real-world ethic issues and cases.

S2:hopes the instructor’s teaching can be more interesting and dynamic.
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S8:hope that the instructor can use a way of final report instead of mid-term and final exams.

S4:1 hope the supplementary articles can be simple and easy to read because too much information will make the students have no idea
how they should start reading.

Any innovative curriculum and teaching attempts are prone to situations in which students may be unaccustomed. In particular, this
new attempts, the instructional design of constructive learning and thinking training that instructor could not endure the tension relationship
between she / he and her/his students. Thus, during each class teaching, I paid more attention to the students’ attitudes and reactions, so that I
could reflect my feasibility of the course content and teaching practice.

In a sense, teaching practice includes caring, dialogue, and reflection that constitute a cycle; and these components are interrelated and
connected. Noddings (1992) stated that caring teachers are always willing to listen and respond deferentially to their students. “How to help
students learn the professional ethics they are supposed to have?”” This question has been constantly appearing in my mind. Therefore, when
I read the students’ responses of the questionnaire, it was just like my head was hit by a stick. Originally, I carefully planned course, the stu-
dents not only could not accept, but also reduced their willingness to learn. Therefore, I wrote my reflection:

Perhaps, I was too eager to send the article to the students,

and I thought that the students will read those articles at home.

I completely ignored whether the students can digest those

Chinese and English articles. Moreover, I also neglected that

Students receive too much reading information hence they

resisted learning.

There are also students’ responses said that ethics course should be easy, and just talk about cases and discuss some examples. In re-
sponse to this, I adjusted the course content and teaching strategies to supplement the more current cases and real-world issues in newspaper.
For example, in terms of business ethics, take the case of a new black heart oil incident as an example. In terms of ethics of tourism, a cus-
tomer’s credit card incident stolen by a travel agency in Hualien City was taken as a real case and discussion. All these cases were my teach-
ing material. Students were required to analyze and judge the ethics and behaviors that the cases violates in the professional workplace based
on the perspective of ethical theory they learned in the classroom.

Regarding six individual interviews, | organized the interview data, coded process to the transcripts, and then finally I divides the data
into five topics, as detailed below :

(1)Students’ views on the importance of learning “professional ethics”

Students’ views on the importance of studying “professional ethics” were varied. Some students thought that it was not imperative to
learn. They would naturally learn in the future when they enter their workplaces. Some students thought that professional ethics was not nec-
essary to be a required course. The course could offer as elective one for those who want to study and just take it.

(2)Students’ views on having the basic knowledge of “professional ethics”

The students interviewed all agreed that learning professional ethics should have basic knowledge, step by step first as an ethical rea-
soning tool, and then give real ethic issues, so that the students have the ability to analyze and judge the real case.

(3)Students’ views on the knowledge, judge ability and behavioral attitude of “professional ethics”

After eight weeks of studying, the students believed that they had learned the knowledge of professional ethics and could judge things
according to the knowledge they had learned. For example, Yu Fan said:

Before I went to this class, I would just simply think

the incident of selling the used oil in the market is

not right Din-Shin Company did. I could not think

further why the company shouldn’t do it. But, after

I attended this class, now I can clearly tell that the

company’s behavior had violated social corporate
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responsibility and professional morality.

Yi Zhen mentioned that she has learned the “benefit theory” and “objectives theory” in professional ethics. She said after eight weeks
of studying, she has effectively improved her judgment ability and reasoning. She said:

“At the beginning, the Prof. Lou distributed a newspaper

and I didn’t know how to start at all. After these eight weeks

of class and study, now I know where to start cutting and

commenting when I get an ethical case.”

Jiahui also mentioned that taking this class has given her the ability to analyze the ethical case in the daily newspaper. For example, A
fake cooking oil incident showed in the newspaper she could immediately judge that the oil trader violated the “good faith principle” in the
business market.

(4) Students’ views on curriculum planning and its content

Among the six students’ interviews, some students thought that the curriculum planning was slightly dull and serious, and there was a
drop between their expectation for the course content and learning direction. For example, Jiahui said:

“I thought this class was an easy one and we just discussed

cases in the classroom. Who knows we have to read articles

related to ethics, listen to Dr. Lou taught ethical knowledge,

and study ethical theory. It was really boring, my god.”

Some students expressed their opinions of reading either Chinese or English articles was too difficult reflected by Junjie, Jiahui and Ki-
ahui. They said that because the content of Chinese articles contains philosophical theories, it was difficult to understand. So they need to be
explained by the instructor.

Brookfield (1995) indicated that a critical and reflective teaching process happens when teachers discover and explore their assump-
tions by observing their practice through four distinct lenses. One of the four lenses is students’ eyes. His words, “Seeing ourselves as cur-
riculum planner through our students’ eyes” was a notion most impressive to me. This is also the best way I reflected and self-assessed when
I heard students’ complains and arguments to my curriculum and instruction. I told myself needed to discard it and rethink my curriculum
content and pedagogy.

Yu Ying’s response was active. She thought that the instructor, I distributed articles and explained them had helped her absorbed more
knowledge about ethics. This helped her deepened the basic concept of ethics.

So, according to these response to my interviews above, I wrote my reflection in the teaching journal:

Regardless of whether the students were positive or negative

about the content of my curriculum plan, I do need to make

some adjustments in response to the students’ voices.

Based on my reflection, after the mid-term exam (the ninth week), I re-modified the curriculum and developed a student-centered
teaching method.

(5) Students’ views on the multiple teaching methods

The teaching methods in this course used declarative teaching (reading and explaining articles, slides usage, group discussions, case
analysis and reasoning), computer-assisted teaching, such as power points, judgment on the case of newspaper, and role-playing game. The
students’ responses were varied and diverse. Generally speaking, they preferred teaching methods such as lectures, slide film teaching, case
analysis, cooperative learning, group discussion and role- play.

At the end of the semester, I interviewed the original six interviewees again. In addition, I distributed questionnaires to the whole class.
All the interview questions and questionnaire content surrounded the topics on my curriculum planning and the students’ learning needed, the

students’ daily behavior changes and their improvement of English ability. I encoded the data into six themes and explains them as follows:
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Table 8 Student Perceptions of Ethics Reading Requirements

Yizheng Very much required. This is because professional courses require additional information and supplementary.
Jiahu Required. This because the reading articles helps me to judge ethics issues in my future workplace.
Yuying Required. The articles helps to understand the differences between ethics and professional ethics.
Yufan Required. The samples in the articles can deepen my impression in professional ethics learning.
Junjie Required very much because reading can promote my thinking skills.
Kiahui It’s really required because I have to obtain the ethics knowledge from readings firstly, then I have the capacity of thinking.
Table 9 Students’ Conception of Importance Level for Reading Articles on Ethics and Professional Ethics in This Course
Yizheng Extremely important. Reading these articles can help me improve my analytical skills.
Jiahu Important. It improves my critique skills.
Yuying Very important. I can absorb the essence of the articles and related knowledge.
Yufan Extremely important. Because reading articles enhances my understanding and professional connotation.
Junjie Important. It increases my thinking skills.
Kiahui Very important. It is the only way to gain knowledge and I can think through reading relevant articles.

In terms of daily life behaviors and attitudes, Yizheng, Yuying, Yufan, Junjie and Kiahui said that they have changed their attitudes and
daily behavior after taking this course. Nevertheless, Jiahui said that she has not changed.

Here were the responses from six interviewed students:

€S were:

Table 10 Students’ Views on Course Help in Adhering to Ethical Norms and Being a Quality Citizen
Yizheng Yes. To me, It is more cautious with my Behaving in the daily life.
Jiahu No. all are the same as before as I have been a good person already.
Yuying | Yes. It helps me pay more attention to my spoken words when I was talking to people. I also restrained my bad behavior a little.
Yufan Yes. I thought of ethical morality to myself at the any time. Very often, I kept myself was self-disciplined and be self-aware.
Junjie It’s just okay. I keep matching myself words with deeds from time to time.
Kiahui Yes. I am careful on my words and deeds to be good manner.
Table 11 Changes in Learning Attitude
Yizheng Yes. After the mid-term examination, my study become more positive, and my motivation was stronger.
Jiahu Nothing change. I have always maintained a consistently positive learning attitude.
Yuying Yes. Before the start of the course, I don’t think I need to take this course. At the end of the course, I found that there are still
some concepts and knowledge that I want to learn. .
Yufan Nothing need to change. My learning attitude has always been positive.
Junjie It’s just okay. But, I have paid more attention to the news on the newspaper, and generated more curiosity to make judgment.
Kiahui Yes. At the beginning of the semester, I felt that I dgn’t need to take this course. Lgter, Ihfound that many ethical terminologies
Introduced by the instructor, I changed my learning attitude.
Regarding the curriculum content and used teaching methods for the students’ learning outcome and impact, the interviewees’ respons-

Table 12 Student Satisfaction with Course Content and Teaching Methods
Course planning on content

The favorite Teaching Methods
a) Group activities. Discussion articles, reading division of
Yizheng Acceptable, I felt that it was a good ct}rriculum planning and in- 4 labqr, stl}dents ofteI} interact. N
structional design. b) Role-playing, situational experience deepens cognition
that the curriculum becomes interesting.
Jiahu Sure. A clearer understanding of the events that may be encountered

in my future workplace. Short play, role playing.
a) Group discussion.
Yuying Satisfied. It is a very clear curriculum planning and teaching proce- [ b) The film analyses the plot and critique the characters’
dure, step by step. behavior, gaining thoughts and mastering more relevant
knowledge.
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A positive curriculum planning. In the ways of making comments
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the instructor used deepened me understood the importance of this

course we should take it.

Watching movie and analyzing its story.

Junjie

Kiahui

Satisfied, I have learned many basic knowledge and judgment abili-

ty for the ethics issues

Analyzing current news event, deepened my impression
through specific life situations.
Performing short plays and role-playing bring a sense of
accomplishment.

The curriculum is well-down planned. It was from shallow to deep,
from basic knowledge to professional knowledge which made me

learn step by step.

The short play and role play enhance me the effective

learning.

In terms of improving English skills, the six students agreed that there was a great improvement.

Table 13 Improving English language abilities
Yizheng There is improved.

Jiahu There are a lot of improvements. Knowing a lot of ethics terminologies.
Yuying Yes. Reading speed is faster through reading, and comprehension skills have improved.
Yufan Yes, my new vocabulary are increased a lot. My reading speed has been faster.
Junjie My English ability has improved, and the reading speed has increased too.

Kiahui

There is a good progression on my reading comprehension.

As for the final survey to the whole class, it was a five-stage scale (very satisfied, satisfied, ordinary, dissatisfied, and very dissatisfied)

were regarding the curriculum planning, curriculum content richness, and multiple methods of teaching and assessments. The results were as
follows.

The results were below.

Table 14 Student Satisfaction with Curriculum Planning
very satisfied satisfied ordinary dissatisfied very dissatisfied
1 8 3 4 0
Table 15 Student Satisfaction with Curriculum Content Richness
very satisfied satisfied ordinary dissatisfied very dissatisfied
0 9 5 2 0
Table 16 Student Satisfaction with Diverse Teaching Methods
very satisfied satisfied ordinary dissatisfied very dissatisfied
1 9 3 2 1
Table 17 Student Satisfaction with Multiple Assessments
very satisfied satisfied ordinary dissatisfied very dissatisfied
2 8 3 2 1
The final self-evaluation was five-stage scale (very agree, agree, ordinary, disagree, and very disagree) to whole students on their learn-
ing outcome.

Table 18 Students’ Feedback on Course Content Absorption
very agree agree Ordinary disagree very disagree
0 7 5 4 0
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Table 19 Promoting the ability to judge the things of right and wrong and expressing oneself opinions
very agree agree Ordinary disagree very disagree
0 10 5 1 0
Table 20 Enhancing the Ability to Judge Right/Wrong and Express Opinions
very agree agree Ordinary disagree very disagree
0 10 5 1 0
Table 21 Improving Teamwork Capacity
very agree agree Ordinary disagree very disagree
0 12 3 1 0

Table 22 Understanding Ethical Issues, Developing Diverse Perspectives, and Applying Professional Ethics in Future Careers

very agree agree Ordinary disagree very disagree

0 10 5 1 0

Table 23 Possessing Mature Moral Cognition and Embracing Justice and Morality as a Modern Citizen

very agree agree Ordinary disagree very disagree

1 9 3 2 1

5. Conclusions and Suggestions

This study described an integration of ethics education into professional curriculum design, transforming curriculum knowledge into
an observable, measurable ability to assess student learning outcomes in the Department of Applied Foreign Languages. Applying the learn-
ing theory of constructivism as the theoretical framework, I planned the curriculum and designed the instruction with multiple methods and
assessments to explore the students’ learning process and learning effectiveness. From the results, this study verifies that the constructivist
curriculum and instruction is a learning action of stimulating thinking and leading, emphasizing that the gain of human knowledge is actively
constructed by individual, rather than through passively delivery or absorb (Osborne, 1983).

Most students in their self-evaluation at the end of semester said that the course design is substantial and practical. And, the instruction-
al design and approaches use are effective. Although the student’s learning performance cannot be 100% as expected in this study, my curric-
ulum planning and instructional design have been approved by the students. More important, this course has a certain degree of influence and
change students’ behaviors and attitudes, which also responds to the three research questions raised in this study. Of course, once a course is
designed, it needs to be constantly reviewed and re-modified to satisfied students’ needs and expectation. These judgments are reflective in-
quiry, which usually create some unexpected results, the so-called reflection for action (Hyun,1992).

The teacher assesses the student’s learning outcome through reflection, modifies the course content, and teaching methods based on the
student’s learning condition. As for the teaching methods, when teaching ethics it is advisable to use varied and dynamic teaching methods,
and it is considerate the length of teaching time, the resources acquisition, the individual learning motivation, level, and the main learning
style. Furthermore, enabling students to formulate the ethical rules for their future potential careers through group works, so that students can
achieve their learning objectives.

In this study, I provided a practical model by which I integrated professional ethics into three different professional areas in English
Teaching, and in the designed course. Through instructional practice, I have gained valuable insights into curriculum planning and profes-
sional ethics teaching. The analysis and results discussed earlier in this study have also contributed to beneficial learning experiences in
professional ethics for the students. I deeply ponder that it is not the matter I prepare materials prior to going to my teaching setting. Instead,
I should select or adjust the teaching materials based on the students’ level and the specific teaching situation. Despite this study has done as

much as possible about holistic design and consideration in terms of curriculum and instruction, it might probably not entirely include the
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aspects of issues on course content, instructional design, teaching methods, teaching resources and teaching materials. This will be future re-

search and further exploration.
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